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1.1 An Overview 
This chapter presents the study background, statement of the problem, general objective, specific objectives, research questions and significance of the study. 

1.2 The Background to the Problem 
Worldwide the literature shows that, the development of human resource is a basic pre-requisite for nation building. Children constitute the most vital base of human resource endowment. Curtis, (1998).  According to Lakin (1994) and Pence (2004), along with ECE report (2010) and World Declaration on Education for All (1990) that, Learning Begins at Birth, with non-formal and formal education. Hong Kong academic (CDC, 2006) indicates that, children are at the core of the learning process. They are born to be learners and with the ability to construct knowledge. Their development and learning are greatly influenced by the people and things they encounter at home, at school and in the society. Research (UNICEF, 1990 & UNESCO, 2015) indicates that, 1 out of 5 children in sub-Saharan Africa and Western Asia were enrolled in pre-primary programmes, compared with 1 out of 2 for developing countries and about 9 out of 10 in developed countries.

A good foundation in education starts with Early Childhood Education (ECE) and therefore a formal pre-primary Education which starts from 3 up to 7 years old (CDC, 2006); it is a foundation for Lifelong learning. It is clear that, a good quality of education for children is a prerequisite to successful yield of good results (human assets) at the higher level of education; Early Childhood Education expert, Wendy (2012) indicated big challenges facing Governments in early childhood development to include creating coordinated national agendas for early childhood development that bring together education, health, family and community policies and programs, at national, provincial and local levels (The Lancet 2011).

Basically, the demand for and the provision of quality early childhood education should focus on parental awareness and physical environmental setup of the ECE. Building parents and community engagement in Early Childhood Development (ECD) and increasing parental awareness of the importance of early childhood services includes increasing their skills and abilities to provide a healthy, stimulating and supportive environment (UNESCO, 2008).  Parental and community engagement can improve the provision of quality early childhood education. Moreover, its influences are critical, especially in the first five years of a child’s life. The continuity of children’s experiences across different environments is greatly enhanced when ECD centres co-operate with parents and communities and adopt consistent approaches to child development. 

The last component to be discussed in this proposal is quality. Quality is culturally defined. There is no universally accepted definition of quality (Mosha, 2000). According to Cliff et al., (1987), quality is problematical and, like beauty, it tends to lie in the eye or more precisely, the mind of the beholder. It is linked to purpose and is dependent upon the context in which it is to be applied (Hoy et al., 2000). Furthermore, early childhood education stakeholders have to consider cultural factors when defining quality early childhood education as it is embedded in the social and cultural context in which it occurs. In developing countries, the social context is changing rapidly, and we should consider quality early education as a provisional standard in a dynamic context. 

Despite the growing importance of Early Childhood Education in Africa, there are number of challenges that have continued to pull down its effective implementation. These include inadequate teaching and learning resources, socio-economic factors, high teacher -child ratio, financial constraint (Mtahabwa, 2010). Some scholars and ECD literatures from Tanzania indicate more challenges; Shavega, vanTuij and Brugman (2015), MOEVT (2008) found that, insufficient numbers of trained teachers and classrooms, revealed the low quality of Education offered, and the report of the Ministry of Education and Culture (2010) indicated that, there is no common curriculum to be used by Early Childhood Education programs; some use Montessori, and some use that prepared by Tanzania Institute of Education 

The reasons for such challenges in Tanzania has been narrated by researchers (MOEVT,2008, URT,2010,Mwamwenda 2014) as; (i) large size of classes in terms of large number of students per teacher, (ii) limited resources (iii) low levels of Pre-primary teachers in academic and professional qualifications; where only 1,426 (8.6%) of 16,597 of pre-primary teachers are professional qualified.(iv) Recruitment of pre-primary schools teachers in private schools are not adhering to the laid down criteria/qualifications,(v) In public pre-primary schools majority of teachers are professionally trained, but they are not trained specifically for pre-primary education. Parents are the children’s first teacher, as well as schools’ crucial partners for nurturing children (CDC, 2006). 
Communities and families for a large extent have been taking charge in the responsibility of child rearing and Early Childhood Education, and in some cases donors, religious organizations, NGOs and Government. The programs are known as Kindergarten and Nursery Schools (UNICEF, 1998, & UNICEF, 2011). Therefore from the preceding literatures, it shows that, for success in provision of a good quality Early Childhood Education, the role of community cannot be ignored. The understanding of the challenges facing the communities in provision of quality early childhood education is a paramount importance.

Furthermore, the situation as until 1990 Tanzania’s pre-primary schools/centres as relatively small; in 1988 there were 1626 registered Nursery/ kindergartens Educational Institutions. Out of 1626 only 575 (35%) were in villages and 1051(65%) were in town. The report further indicates that, up to 1990 about 97% of children in Tanzania of the age between 3 up to 7 years old did not have access to formal Early Childhood Education. Literatures MOEC,2005 & URT,(2006), Mtahabwa,(2010) indicates that,1995 Tanzanian Education and Training Policy ,caused several reforms geared to improve the access and quality Early Childhood Care and Education (ECCE).

Government strategies includes; (i) To include Early Childhood Development (ECD) in the National strategy for Growth and Reduction of Poverty (NSGRP). (ii) Maximize utilization of existing pre-primary education facilities  to accommodate all eligible pre-primary school children by 2011; (iii) Local Government Authorities (LGAs) and communities to ensure that a pre-primary school/centre is attached to each primary school in their areas of jurisdiction; (iv) Prepare in a collaborative manner the development of curriculum and curriculum materials, manuals, and guidelines for pre-primary schools and classes; (v) Prepare pre-primary education management manuals for pre-primary schools and centres; (vi) Use a multi-media public Information Education Communication(for awareness campaign) (IEC) campaign to sensitize (awareness) all education actors at all levels on the need to expand pre-primary education; (vi) Ensure the participation of all actors in the provision of pre-primary education,(vii) Mandated the Primary schools to establish formal Pre-primary classes with partnership with the communities.(viii) The Government to supply teachers.

The literatures studied indicate that, there are challenges worldwide in provision of a quality  Early Childhood Education, including ;(i) the creation and implementation of national agendas and polices on Early Childhood Education at community and family level.(ii) Building actors ,community and parents engagement in Early childhood Education including increasing parental and community awareness the importance of Early Childhood Education and Communities and parents’ role (iii) Finding ways of increasing access to Early Childhood Education to all children even the minority or  disadvantaged children. Together with those challenges addressed by other researchers, this study intends to assess challenges and opportunities towards provision of quality early childhood education (Pre-primary Schools) in Tanzania particularly in Ifakara Town. 

1.3 Statement of the Problem
The successful education of the child during her/his years of schooling and the participation of that child in society as an adult, depends to a greater degree upon the foundation laid during the early years.  If children are not provided opportunities to communicate learn and develop they will not attain the optimal level of development and therefore will not thrive. Quality in early childhood education is of vital interest to those concerned with provision of quality early childhood education; however, little is known on challenges and opportunities towards provision of quality early childhood education in Tanzania; the study wanted to investigate challenges and opportunities that encounter provision of quality early childhood education.

1.4 Objectives of the Study
This study has general and specific objectives

1.4.1 General Objective
The general objective of this study is focused to assess  the challenges and opportunities towards provision of a quality early childhood education.

1.4.2 Specific Objectives
The specific objectives of this study are as follows:-
i.	To investigate challenges that encounter provision of  quality early childhood education
ii.	To assess opportunities towards the provision of quality early childhood education in Ifakara Town. 
iii.	To examine teachers’ perceptions on strategies towards provision of quality early childhood education in Ifakara.

1.5 Research Questions
The study was guided by the following research questions:-
i.	Which challenges that encounter the provision of   quality early childhood education? 
ii.	Are there opportunities that contribute the provision of quality early childhood education?
iii.	What are the teachers’ perceptions on strategies towards provision of quality childhood education in Ifakara?

1.6 	Significance of the Study 
The significance of the study is to have an insight about the challenges ahead on the development and institutionalization of formal pre-primary education
i.	To improve the quality of Pre-primary education.
ii.	To strengthen the organizational structures that supports joint actions and liaison infrastructure (at National, Regional, District, Ward, Community and Parents) in resolving challenges that may rise in the provision of quality formal pre-primary Education 
iii.	To inform Government, actors in education, community, parents and stakeholders in Pre-primary education, in those areas that seeks attention to enhance the quality of Pre-primary education. 
iv.	 To increase parental  awareness, community engagement, actors in education, and public servants on the provision of  quality early childhood education  
v.	To researchers, they can use the findings to develop more research agenda that can inform and finally improve early childhood education in Tanzania.
















This chapter presented literature review. It explores the literatures of related studies with important information for this study. It is divided mainly into two areas. The first area is the theoretical literature review. This part draws the information from various theories to enrich the study. The second area of this chapter explores the empirical literature review. This part surveys the facts as presented by other studies literature related to this study. 

2.2	Theoretical Literature Review
Theoretical literature review in this study focuses on the past and previous documentaries of the study as dealt by various scholars and different theories that underpin the study and their implementation.

2.2.1 Conceptual Definitions of Key Terms
A number of concepts shall be used in this study. Therefore it becomes imperative to specify what each concept means in the context of the study.
a) Community
Community is a small or a large social unit in a given geographical area who have something in common, such as norms (social), values, or identity. Community consists of grandparents, parents, sisters and brothers
b) Early Childhood Education
According to Education with White Paper (2001), early childhood refers to a comprehensive approach to policies and programs for children from birth to nine years of age with the active participation of their parents and caregivers. The main target of early childhood education is to protect the child’s rights to develop; his or her full cognitive, emotional, social and physical potential. It is a component in of education system that deals with child’s preparatory stage and transition to formal schooling. It places emphasis on whole child developing the whole child - attending to his or her social, emotional, cognitive and physical needs to establish a solid and broad foundation for lifelong learning and wellbeing. In this stage, children can develop the necessary skills which are essential for the future (KOPILA, 2009). 
d) Informal Education
Provision of education that occur outside of formal structured curriculum
e) Pre-primary Education
Pre-primary education is the initial stage of education instruction, designed primarily to introduce very young children to a school-type environment, that is, to provide a bridge between home and a school-based atmosphere.
f) Nursery School/Kindergarden
Nursery school  an educational establishment offering early childhood education to children, usually between the ages of three and five, prior to the commencement of compulsory education at primary school.
g) Quality
Quality is a relative construct, meaningful only from the perspective of those judging it at the time and against some particular standard or purpose however there is no common agreement on a definition of what constitutes quality particularly in the context of education. In this study, quality refers to parents awareness and engagement in the process of providing quality early childhood education in the entire environment. 

2.2.2	   Theory that Guide the Study
According to Andrea & Bridie (2015) theory is a group of ideas that explain a certain topic. The study will adopt the social-cultural theory. Sociocultural theory is an emerging theory in psychology that looks at the important contributions that society makes to individual development. This theory stresses the interaction between developing people and the culture in which they live. Sociocultural theory describes learning as a social process and the origination of human intelligence in society or culture. The major theme of social cultural theory is that social interaction plays a fundamental role in the development of cognition. The founder of this particular theory is Lev Semyonovich Vygotsky (1896 — 1934). Vygotsky believed that everything is learned. He insisted that intellectual development may be largely influenced by a child’s interactions with others; a child sees others thinking and acting in certain ways and then internalizes and models what is seen.

Vygotsky’s main assertion was that children are entrenched in different sociocultural contexts and their cognitive development is advanced through social interaction with more skilled individuals. Vygotsky (1978, 57). Literatures (Anne 1993; Phillips & Soltis, 1998;Mtahabwa, 2007; and Andrea & Bridie, 2015) indicates that, Vygotsky saw development of thinking as a shared process rather than an individual one; performance increases when the learning activities are supported with peers, adults and exiting social-cultural context. According to (Bodrova and Leong, 2007) Vygotsky framework stresses that learning activities should promotes cognitive, emotional, and social development.

The Vygotsky’s socio-cultural theory will guide the researcher to assess challenges and opportunities towards provision of quality early childhood education in Tanzania particularly in Ifakara context. As the theory focuses on language, social and cultural influences on a child's developing mind. Vygotsky's theory states that culture along with social interaction and language all directly influenced one another as well as cognitive development. In this theory, children use cognitive tools to understand their surroundings and the world.

2.2.3 Early Childhood Education Policy in Tanzania
In 1967, Education for Self – Reliance was adopted to guide educational practice at all levels of education (Nyerere, 1968). At the early childhood education level, it stipulates the use of child centered pedagogy to make children independent thinkers and actors and the pre-primary school curriculum. MOEC (2005), recommends the use of active, hands on activities. According to the UNICEF (2002), Governments in developing countries have moved from emphasizing increased access to education to focusing on both accesses enhancing the quality of education. In Tanzania the emphasis on high quality education began after independence when efforts were made to replace colonial oriented content modes delivery to contents and methods relevant to local environment (Mandi, 1969).

The pre-primary or early childhood education policy in Tanzania was developed in 1995 and is part of the broader education and training policy (MOEC, 2005).  Under this policy, the government mandated primary schools to establish pre-primary education for five to six years olds was declared a government responsibility. The government was to supply teachers, curriculum guidelines and resources while non-government organizations (NGOs) were encouraged to provide education and care for children from birth to four years. 

When the policy was adopted in 1995, there were insufficient numbers of trained teachers and classrooms to educate all Tanzania’s pre-primary school aged children. The policy did not specify any guidelines on group size, teacher/pupil ratio and size of available space. In addition, there were no public education campaigns to enhance community awareness about the importance of ECEC or to provide skills to establish and manage pre-primary classes. More importantly, the policy was not supported by implementation guidelines. The lack of stakeholder awareness about the importance of pre-primary education, specialists in early childhood education, policy specificity and implementation guidelines could inadvertently lead to the promotion of inappropriate pre-primary education practices. It is against this background that this study examined pre-primary education in Tanzania.

2.2.4 Early Childhood Education in Tanzania
According to UNESCO (2006), currently young children in Tanzania attend programs in child care centers, nursery schools, other pre-schools and pre-primary classes which are affiliated to primary schools.  Mwinuka (2001) stipulates that, Private sector enterprises typically provide education and care for children below five years. The Gross Enrolment Ratio for five- to six-year-olds in 2004 was 29 and private early childhood programs in Tanzania are considered to be of higher quality than government funded ones. According to Mbise (1996), pre-primary education in Tanzania is largely regarded as a preparation for primary education and the curriculum focuses on the development of literacy and numeracy skills while social and emotional skills tend to be neglected. Further the education has tended to be of a relatively low quality because of low levels of teacher academic and professional qualifications, large class sizes, and limited resources. 

For example, only 1426 (8.6%) of the 16,597 teachers in pre-primary schools were professionally qualified (MOEVT, 2008). As a result, ‘‘inappropriate’’ teacher centered instructional approaches are very common and pre-primary teachers have tended to focus on academic skills rather than promote the holistic approach which is advocated for young children. Mbise (1996) explains that, Tanzanian parents like teachers emphasize the early mastery of literacy and numeracy skills during the pre-primary years as they regard pre-primary education merely as a preparation for formal primary education. This is similar to the case in Malawi where parents also view pre-schooling predominantly as academic preparation for primary school although government curriculum guidelines promote a holistic approach to early education. Parents’ perceptions may reflect their awareness of the necessity of literacy and numeracy skills as a means of fighting poverty in the African context. According to Mtahabwa (2001), in Tanzania, parents help in construction of school buildings and donate food but they typically do not provide assistance in the classroom.

2.2.5 Challenges of Quality Early Childhood Education (Pre-Primary Schools)
The provision of early childhood education (ECE) is becoming a growing priority, and has received increased policy attention, motivated by economic and political goals (Urban 2009), there are challenges that are nationally prevailing but most ones that are widely and for a long time noticed. Worldwide research conducted in 1957 by special lab for pre-primary education at Stockholm showed that main barriers to more rapid development were the lack of funds, the inadequate supply of facilities, and the absence of trained teachers.

In developing and Sub-sahara African countries, Alute (2012) denoted that poverty, hunger and diseases are considered to be regional challenges in the provision of quality early childhood education. According to UNICEF (1997) and Rice (2003) the existing challenges such as inadequate access to health, water, sanitation, food and few teachers in pre-primary schools  indicates that  the Government, parents, communities and other  early childhood education stakeholders failed to  provide quality early childhood  education in pre-primary schools in Tanzania.

2.2.6 Limited Parental Awareness and Community Engagement 
Education takes place not only in schools but also within families, communities, and society. Parents and families cannot be the only group of people for children’s education as long as their children interact with and learn from the world outside their families. Communities and society must support parents and families in the upbringing, socializing, and educating of their children. Shaeffer (1994)  Heneveld and Craig (1996) recognized parent and community support as one of the key factors to determine school effectiveness in Sub-Saharan Africa. They identify five categories of parent and community support that are relevant to the region: (1) children come to school prepared to learn; (2) the community provides financial and material support to the school; (3) communication between the school, parents, and community is frequent; (4) the community has a meaningful role in school governance; and (5) community members and parents assist with instruction.

2.2.7 Opportunities towards the Provision of Quality Early Childhood Education 
The Education for All (EFA) initiative commencing with the 1990 World Declaration that “Learning Begins at Birth” UNESCO (1990, art.5) and continuing through the follow-up meeting in Dakar in 2000, where the first EFA goal was identified as expanding and improving early childhood care and education UNESCO (2000). Governments in developing countries have moved from emphasizing increased access to education to focusing on both access and enhancing the quality of education (UNICEF, 2002).  In line with the education for all (EFA) programmes, other opportunities towards the provision of quality early childhood education are together with; availability of policies and guidelines for ECE, availability of public and private ECE facilities and the presence of international ECE partners such as UNICEF,UNESCO and World Bank.

Governments made a deliberately efforts to have policies that focus to children rights. For instance, there are education policy, child policy, water policy and health policy all these policies could be used implementing child rights. The Working Group on Early Childhood Development (WGECD) of the Association for the Development of Education in Africa (ADEA), established in 1997, has made a significant contribution to ECD policy development. In 1999, the WGECD identified support to policy development as a major way in which the partners could contribute and make a difference collectively to sustainable programs for holistic child development in Africa Torkington (2001). In the other hand, Pence at al (2008) denoted that the engagement of key donor or development partners such as the United Nations Children’s Fund (UNICEF) and the World Bank in ECE provision and funding will be important to secure government commitment in different countries.

2.2.8 Appropriate Strategies towards Provision of Quality Early Childhood Education
According to Desforges (2003), It is widely recognized that if pupils are to maximize their potential from schooling they will need the full support of their parents. Attempts to enhance parental involvement in education occupy governments, administrators, educators and parents’ organizations. It is anticipated that parents should play a role not only in the promotion of their own children’s achievements but more broadly in school improvement and the democratization of school governance.

The first strategy is to create parental awareness on the importance of early childhood education (pre-primary education).  Pre-primary education is a natural entry point to early childhood provision so there must be a high prioritization on the condition that it promotes the child’s holistic development. UNESCO (2006) The second strategy is to establish pre-primary schools to the proximity of the pupils homestead as denoted by Bronfenbrenner (1979) that family involvement can be strengthened with positive results for young children and their school readiness. To achieve this strategy, it is necessary to match children’s developmental needs, parents’ attitudes and practices, and early childhood education expectations and support of family involvement. 

The third strategy is to upgrade and expand the pre-primary schools infrastructure of which should involve various stakeholders, such as religious organizations, Non-Government Organisations (NGO), public organizations and the government in general. Lastly, URT (2012b) identified some strategies towards provision of quality early childhood education are together with; (i) To ensure that every primary school has a pre-primary class with adequate facilities, including classrooms and latrines, for the provision of the two year pre-primary education. (ii) To mobilize and support Local Government Authorities (LGAs) to set up satellite pre-primary classes in difficult and hard-to-reach areas (iii) To sensitize LGAs to enforce by-laws in order to provide a quality pre-primary education; (iv) To mobilize private sectors to continue supporting the provision of pre-primary education and (v) To mobilize the community to support school feeding for pre-primary children. 

2.3 Empirical Literature Review
Enos and William (2016) researched on the practices and challenges in provision of pre-primary education in Tanzania. In their study, they focused on exploring issues in the provision of pre-primary education in Monduli district in Arusha region. Specifically, Enos and William wanted to assess the current practices in the provision of pre-primary education in Tanzania, to investigate challengers that encountered the provision of pre-primary education and then suggest appropriate strategies for the position of pre-primary education in Tanzania. The study applied both qualitative and quantitative approaches in data collection and analysis. 
Data in were collected from participants through interviews, questionnaires and documentary review. After all those procedures, the findings showed that head teachers faced multiple challenges in managing pre-primary education, including shortage of classrooms, shortage of qualified teachers  and lack of teaching and learning materials. In their study, Enos and William (2016) conclude that only few schools in Mondule district provided pre-primary education due to some challenges including inadequate classrooms, inadequate teaching and learning materials, absence of qualified teachers, long distance from schools to home and readiness of parents to enroll students.

Mtahabwa and Rao (2010) conducted a study on pre-primary education in Tanzania, observations from urban classrooms. In their study, Mtahabwa and Rao examined the relationship between pre-primary education policy and actual practice in Tanzania. Policy relevant to pre-primary was analysed and 15 pre-primary lessons from two urban and rural schools were videotaped. Although the national educational policy specifies the same standards for pre-primary education regardless of location, there were considerable differences across schools. Compared to urban and rural ones had considerable less space, large group sizes, less favourable teacher/pupils ratios, few instructional resources, and less qualified teachers. Teacher professional qualifications appeared to influence the quality of classroom interaction more than the physical settings of resources.

Magnuson and Waldfogel (2005) study the heterogeneity of effects of early childhood care and education attendance on school readiness across different ethnic, racial and economic backgrounds. They find that childcare attendance is associated with better school readiness and recommend that a substantial increase in enrolment of Hispanic, Black and poor children, as well as in the quality of the childcare that those children attend could potentially improve school readiness.

2.4 The Conceptual Framework
First, the conceptual framework presumes that, the challenges which encounter provision of childhood education are to be identified for the intention of dealing with them. The conceptual framework presumes some of the challenges to be identified such as inadequate fund, shortage of classrooms, inadequate teaching and learning materials, absence of qualified teachers, long distance from schools to home and readiness of parents. Secondly, the conceptual framework also presupposes the opportunities towards provision of early childhood education are to be facilitated for the intention of being applicable to the real situations for enabling better provision of early childhood education. The conceptual framework mentions some of opportunities such as community supports, government supports and free education.


















Figure 2.1 Conceptual Framework




METHODOLOGY OF THE STUDY
3.1	An Overview
This chapter presents the research approach, research design and geographical area of the study. It also presents the population sample and sampling techniques, instrument of data collection, data analysis techniques, validity and reliability of research instruments and ethical considerations. 

3.2 Research Approach
This study employed qualitative research approach. According to Quinn (2002), a qualitative approach to research makes the researcher to switch his focus to gaining a better understanding of the problem of the research by giving detailed information about the main theme of the study topic. The major goal of a qualitative study is to have a complete and detailed description of the study phenomenon by applying reasoning. Qualitative research involves the use of interviews in collecting data and there are no formal measurements involved. Qualitative approach makes the researcher understand the phenomenon under study and be in a position to describe the whole situation as it is. The approach consists of descriptions and excerpts from books and other documents.

The qualitative approach is considered as the most convenient in this study because it enables the researcher to enter the personal world of the informants and understand in-depth the phenomenon under study, records the views and behaviours of informants as it studies the world from the perspective of the participating individual (Creswell, 2009 and Ary et al, 2010).  Another scholar (Wendy, 2012) indicated the advantageous of using qualitative approach in ECE as; it features an in depth analysis of an issue, event, entity, or process. 

3.3 Research Design
Research design is the arrangement of conditions for collection and analysis of data in a manner that aims to combine relevance to the research purpose (Kothari, 2004). This study adopted a case study design. Krishna (2006) defines case study as a strategy for doing research which involves an empirical investigation of a particular contemporary phenomenon within its real life context. Case study design helps the researcher to investigate in-depth the opportunities and challenges towards provision of quality early childhood education (Pre-primary Schools) in a single unit i.e.Ifakara Town. (Cohen et al, 2007). 

3.4	Study Area 
The study was conducted in Ifakara Town in Morogoro region. Ifakara was purposively selected to represent the rural and urban areas; Literatures (Mtahabwa & Rao, 2010) indicates that, there are substantial differences between urban and rural ECEC in terms of opportunities, challenges, practices and quality. Administratively, Ifakara Town has nine (9) wards of which five (5) of them are urban wards and the rest are rural wards.

3.5. Population and Sample
Population refers to the large group of objects (people) that have one or more characteristics in common, on which a research study focuses (Fraenkel & Wallen, 2000). Sample refers to a representative segment of a population worth to researcher to gains information and draw conclusions (Babbie, 1992; Gay, Mills and Airasian, 2006). According to Cohen et al. (2000), sampling is the procedure used to select some elements of a population in such a way that they represent the actual characteristics of population. In this study, target population was ECE stakeholders, namely, parents, community, actors in education at Ward and District levels. 

3.6	Sample Size 
Purposive sampling techniques was adopted to select 2 wards in Ifakara Town, 3 Pre- primary schools in each ward, and to select informants. A total of 36 informants were selected as it is indicated in table 3.1

Table 3.1:  Sample of Informants and its Distribution
Category of Informants	Number of Informants	Total








District School Quality Assurer	-	-	1	-	-	1
Total	3	1	1	21	10	36




This study employed the purposeful sampling technique. Purposeful sampling technique allows the researcher to select informants who are believed to have information needed in the study due to their strategic position (Ary et al, 2010). The technique involves picking informants most relevant or knowledgeable in the subject matter and work with them more intensively (Omari, 2011).

3.8. Types of Data
Both primary and secondary data were used. Primary data refers to unprocessed information, which is collected for the first time, and thus tends to be original in character (Kothari, 2004; Omari, 2011). In this study, the researcher is expected to obtain primary data directly from informants in the field. Secondary data constitute already processed information (Kothari, 2004). In this study secondary data will be collected through documentary review.

3.9 Methods of Data Collection
This section addresses the methods which were used to collect data. This study collected both primary and secondary data. The data which were collected were qualitative data. The appropriate tools used here were interviews.

3.9.1 Primary Data Collection Methods
The primary data were collected directly from the respondents in the field. The research tools which were used in this study were the interviews.

3.9.1.1 Semi-Structured Interviews
Interview is a purposeful face -to -face interaction in which a researcher is trying to obtain information from informants (Gay et al. 2006). Researcher will tap data privately from individual informants; on insights, ideals, views, feelings, and opinions on ECEC, their roles, and opportunities and challenges they face on provision of quality early childhood education. On the process of taping data the researcher will take notice from informants. Cohen et al. (2000) argued that semi structured interviews permit flexibility in the sequence of discussions and enable participants to raise issues that might not have been included in a pre-devised schedule. This method/tool is useful for getting the story behind a participant’s experience; it can pursue in-depth information around a certain topic and for making useful follow up.

The study used interview as a tool of data collection. The interview helped to disclose respondents’ views/opinions regarding the matter. Yin (1994) affirms that the interview tool is very important source of getting information and it is helpful in handling case study related matters as the research design indicates. In this study, interview was used to collect information from Ward Education Officers, Pre-primary teachers, Town Education Officers, Parents, Caregivers, Community members, Ward Executive Officers and District School Assurer..

3.9.2.	Secondary Data Collection Method
To complement primary sources of evidence discussed above, secondary data will be collected from documentary sources. Documentary review entailed reviewing various documentary materials in order to address the research problem. Documentary review as a method of data collection that is created for providing the researcher with a vast amount of information, which is in the form of permanent stable data, that can be reviewed repeatedly (Denscombe, 1998). In this study the researcher at districts and ward offices and at ECE centres, the researcher is expected to have access to primary and secondary documents to review for a purpose of extracting relevant data. 


Primary documents included letters and circulars from district or Ministry of Education and Culture concerning laws, policies, procedures and regulations with respect to ECE. Primary documents assisted the researcher to have access on kept records of actual events as it happened for example: - Pupils enrollment and attendance registers, log books, training manuals/guides and teachers’ notes. Secondary documents included writings containing information by a second party which included reports by District education officers, Quality assurance officers, Ward education officers, and research reports.

3.10 Validity and Reliability of Research Instruments 
It is stated by Patton (2002) that the researchers are to involve validity and reliability in their studies because these are the two features which are very important in doing a research. It is also argued by Eisner (1991) that in order for a researcher to avoid confusion in any situation when conducting a research, the researcher is to consider the high degree of reliability and validity. 

3.10.1 Validity
Basing on the literature surveyed the researcher developed drafts of research instruments with the focus on relevance, coverage of items relatively to research questions and clarity. Best and Kahn (2006) define validity as, the quality of a data gathering instrument or procedure that enables it to measure what it is supposed to measure and reliability, on the other hand, is the degree of consistency that the instrument or procedure demonstrates. 

According to Creswell (1980 Validity is the extent to which results obtained from the analysis of data actually represent the phenomenon understudy. To make sure that the data that obtained were the really data required to be obtained; the researcher ensured consistency in the research processes. To ensure this, the researcher assured that the research tools (interviews) were in line with the research questions. Also interviews contained simple and short questions that were understandable to the respondents. Also the interview check list was translated into Kiswahili to make sure the respondents were able to understand the questions in order to give the valid information to the questions asked. Regarding the sample size, the study selected the suitable sample that manageable but also representative of the study population.

3.10.2 Reliability 
As it is stated by Crewell, (2003) that, Reliability has to do with a measure of the degree to which research instruments yield consistent results after repeated trial.  It is an ability to produce consistency measurements each time when an instrument is administered to the same population and contain similar results. Therefore, the researcher was relied on making logical inferences from data, being reflexive, being precise in describing phenomena as well as minimizing researcher bias or subjectivity. The study instruments of interview, observation kit and documentary review were also pre-tested before they were used in the study. The pre-test enabled the researcher to identify the ambiguity in the questions eliminated all ambiguities and made the questions clear. All the interviews and discussions were tap-recorded for reference when clarity will be needed. Finally the instruments were refined to suit the context of the study and translated into Kiswahili.

3.11 Data Analysis
3.11.1 Qualitative Data Analysis
Data analysis refers to the summarizing and organizing of the data collected in such a manner that they answer the research questions (Kothari, 2004).  According to Creswell (1994), the process of data analysis is eclectic; there is no right way. Data analysis requires that the researcher be comfortable with developing categories and making comparisons and contrasts. It also requires that a researcher be open to possibilities and see contrary or alternative explanations for the findings. The researcher used some suggestions made by Creswell (1994) to analyze the qualitative data. The process of qualitative data analysis was based on data interpretation. The volume of the data that was collected from the transcribed interviews and documents was reduced to contents, sub-contents and categories. These categories and codes systematically formed the basis for the emerging story that was revealed by the researcher. The researcher marked quotes that were useful in generating the contents and carefully considered information that were contrary to the emerging contents.

3.12 Data Management
Data which were generated from the interview were checked and cleared so as to ensure their quality and consistency. All recorded data during the interview were coded and analyzed according to the emerging themes .The researcher read the transcripts so as to be familiar with the content represented by the key informants. The codes were explored to deduce important information then the interpretation of the findings was done. Data were managed so as to ensure that all information were recorded effectively and documented. The management of data was done at a high level of confidentiality as nobody who was directly involved in the study was able to access to the collected data. Digital audio recorders and other data were kept in the safe box whose access was limited to the principal investigator.

3.13 Ethical Consideration










This chapter presents the results obtained through interviews, observations and documentary reviews conducted by a researcher to 36 participants who participated in this qualitative research. The first section provides demographic information of the participants of the study. The second section addresses analysis of qualitative data on investigated challenges that encounter provision of quality early childhood education. The third section gives details on the qualitative analysis on assessed opportunities towards the provision of quality early childhood education. The last section addresses the qualitative analysis on perceptions of teachers on strategies towards provision of quality early childhood education.

4.2 Demographic Information of Respondents













Source: Field Data, (2018).


The demographic information of respondents in this study includes, age, sex, and level of education of respondents. The study considered the demographic profile during data collection for the purpose of getting general information concerning the topic. It is believed that, in social sciences researchers personnel characteristics of respondents have very significant role to play in expressing and giving the responses about the problem, keeping in mind, in this study a set of personal characteristics namely, age, sex and education level of 36 respondents have been examined and presented in this part. The results are illustrated in Table 4.1 

4.2.1 Age of Respondents
Age of respondents is the one of the most important characteristics in understanding the views of respondents about the particular problems; by and large age indicates level of maturity of individuals in that sense age becomes more important to examine response. It is evident from Table 4.1 the large number of respondents ranged from 20 to 30 years old.

4.2.2 Sex of Respondents
Sex is an important variable in a given Tanzanian social situation which is variably affected by any social or economic phenomenon and globalization is not an exception to it. Hence the variable sex was investigated for this study. Data related to sex of respondents is presented in Table 4.1. 

4.2.3 Education Level of Respondents
Education is one of the most important characteristics that might affect the person’s attitudes and the way of looking and understanding any particular social phenomena. In a way, response of an individual is likely to be determined by his educational status and therefore it becomes imperative to know the educational background of respondents. The variable “educational level” was investigated by the researcher and the data pertaining to education is presented in Table 4.1. 

4.3 Objective 1:  Analysis on investigated Challenges that Encounter Provision of Quality Early Childhood Education
In this part, a researcher wanted to investigate challenges that encounter provision of quality early childhood education. A researcher draws on the experienced challenges to those who were the stakeholders in early childhood education; hence the participants in this part of qualitative study were all experienced stakeholders in provision or facilitating early childhood education. In order for the researcher to get valid and detailed information the following participants were interviewed; ward education officers; pre-primary school teachers; parents; caregivers; community members; ward executive officer; and district school quality assurer. The following themes emerged during interview session.

Findings revealed that there were some problems facing the implementers of early child education due to inadequate fund. It was stated that fund was very crucial to achieving success in early childhood education. This was supported by one Ward Education Officer who argued that, in Early Childhood Education (ECE), adequate funds need to be made available for provision of many resources and activities which include stimulating materials for teaching, training and re-training of teachers and caregivers. 

The Ward Education Officer continued to state that adequate fund could enable them to enrich and sensitize of programmes through regular workshops, monitoring, feeding, immunization, supervision and inspection, report writing, publications, school meals and training manuals. The participants continued to state that due to inadequate fund many stakeholders of ECE including public and private schools were found not to provide quality education because they were found themselves lacking many facilities for providing quality pre-primary education. As it was commented by one of the participants that:
“You know it is not correct to say that we are able to provide quality early childhood education because our teachers and caregivers are lacking many resources for implementing curriculum successfully, our budget is usually low compared to needs……. Actually, I can say that poverty is our enemy for success”.

Another participant noted out that:
“Even the head of my school knows that I am not competent to teach pre-primary pupils, he knows that I need some trainings to make this clear…..wonder enough his answer is very simple that there is no budget for any kind of training, …..so through this situation is very difficult to provide  quality education successfully”.

The findings above are in line with the study done by Leu (2004) who stated that most of the pre-primary schools in the third world countries face budgetary challenges in provision of quality early childhood education. They are found to lack qualified professional for pre-primary teachers, materials for teaching, special meals for children and training manuals. Shortage of classrooms was found to be another challenge in providing early childhood education. Most of the participants stated that, the increase of enrolment without building new classrooms leading to a huge number of pupils in classrooms. The Ward Education Officer said that most of schools in the district had few classrooms; even the available classrooms were in poor quality that they need rehabilitation. This poses a challenge to teachers who are concerned in provision of early childhood education.
One of the teachers shared that:
“You are talking about quality education; this is large issue which consist many facilities ….. It is impossible to achieve a target where the situation is not allowing.  We and our pupils do not get sufficient classroom space and access to materials and services. In many schools students and teachers feel overwhelmed, discouraged and often disgusted with the space shortage …….through this situation how can we provide quality education to early childhood students?”.

Another teacher pointed out that:
“We do not have enough classrooms and we just sit like this. And you can imagine a teacher teaches 120 pupils in a single small room. How can you do that?”

It was also confirmed by one of key informants that due to the shortage of classrooms teachers have been teaching more than 100 pupils in a single classroom especially in government schools where the problem of shortage classrooms is common. The findings are in line with the study by Blatchford et al., (2003) who found that the class size differences related to pupils’ educational progress and classroom processes at the age of 4-7 years indicates that in small classes, pupils are more likely to interact with their teachers on a one-to-one basis. It was also said by participants that, a pupil is also more likely to be the main focus of the teachers’ attention and pupils experience more teaching, unlike in large classes where there is more like a procedural talks. 

This study discovered that when the class contains few pupils, teachers know their pupils and tend to be more sensitive to individual pupil’s learning needs. It was claimed by the participants that, the situation may lead teachers to perform their duties easier and control the classroom hence quality education is achieved. The findings are also matching to the findings of the study conducted by Enos and Francis (2017) who found that head teachers faced multiple challenges in managing pre-primary education, including shortage of classrooms and others such as shortage of teaching and learning materials. 

The findings also show that, most of the early childhood schools lack qualified teachers causing pupils to be taught with unqualified teachers, 
As it was said by one community member that;
“Quality education can only be provided in a context where teachers are well trained and competent. Teachers training colleges and the universities do not attract the best students into learning professional. Many teachers especially in pre-primary schools are under qualified. Some are untrained, under qualified and inadequate especially in private early childhood schools and some of public pre-primary schools. Most of pre-primary teachers have not undergone in service training since they left colleges”.

It was also commented by one participant as follows;
“Actually, pre-primary schools are faced with the shortage of qualified teachers…..our children are at risk of falling behind before they start standard one as the government has failed to address a chronic shortage of qualified teachers. Our children are now starting standard one while are unable to talk in a full sentences or read simple words”.

The results above are in line with the study by Jibril (2007) who stated about the quality education with qualified teachers by explaining that, whatever input is made into an educational system in respect of management, resources, facilities and institutional materials, will be of little avail if the teacher is unskilled, poorly trained or even ignorant. This reveals that whatever intervention the government and other stakeholders make to improve early childhood education will be of little effect if pre-primary school teachers are not given constant professional development. 
This qualitative study wanted also to understand if inadequate of teaching and learning materials is among the challenges which encounter the provision of quality early childhood education. Based on the findings, most of the teachers who were interviewed noted out that lack of teaching and learning materials such as games and counting materials was a challenge. Furthermore, they shared that they fail to deliver quality education due lack of teaching materials including games and accounting materials. This was also supported by one Ward Education Officer who argued that most of pre-primary schools lack teaching and learning materials. The study also discovered that some teachers were making their own efforts to make sure on the availability of learning materials for quality early childhood education. It was stated by some of the participants that some teachers have used parents to provide whatever materials they have at home which they were not using.

As it was stated by one of the participants;
 “I have sourced a few things from friends. I have sent notes home to parents if they have some toys they are not using”.

The study also interviewed some school inspectors as the key informants who can provide detailed information on the topic. Most of the school inspectors complained much on the shortage of teaching and learning facilities in their schools as one of the major challenge to quality education. One of the school inspectors  shared;
“We are trying to inspect our schools and advise them but bad enough most of the schools do not meet criteria for provision of early childhood education due to critical shortage of teaching and learning materials such as games and counting materials”

The findings above are in line with the findings of the study which was conducted by Yin(2001) which stipulates that inadequate teaching and learning materials such as  classrooms and teaching aids,  affect provision of education. This implies that many pre-primary schools are being challenged with the problem of insufficient teaching and learning materials. Through this study a researcher wanted to know if readiness of parents in supporting their children to get early childhood education has any contribution either positive or negative to quality early childhood education. The interviewees were required to talk about the situations of parents’ readiness how could impact the quality early childhood education. 

The interviews explained that quality education to pupils is not only delivered through teachers but also parents have their contributions on it. It was claimed that parents are needed to support their children in each step when they are at school and at home. Parents have the responsibilities of being ready all the time for making follow up about their children how they perform in classes, how they do their homework and other provided assignments. The participants also stated that the parents are also required to prepare a budget for their children to make sure that they are able to pay school fees particularly in private schools and other costs. Most participants also were seen to blame on the parents that many of them do not base on the quality education instead they consider very much the matter caring their children. 

As one of the interviewees stated that;
“I think it is not only a responsibility of a teacher to improve the quality early childhood education…..unfortunately, we are challenged with bad assumptions of the parents that only caring of children is necessary even if quality education is not considered…..most parents are unaware with quality education, they only choose a pre-school based on cost rather than their academic quality”
It was also commented that;
“Parents are the first teachers and main influence in the child’s life and play a key role in the quality systems for child care services including education. Parents’ ideas and suggestions are essential to the efforts of child care services to continuously improve the quality education of their children”

Most of the teachers also stated that parents are to be very supportive to their children by proving their physical and emotional needs in the form of shelter, nutrition, health, education and safety, also it was said by the teachers that parents are responsible to send their children to school regularly. Moreover, it was commented that many parents do not play their part to do all mentioned above, they do not even send their children to school, and they do not provide shelter to them and other supports. According to the teachers’ views this situation of parents not to support their children completely challenges the provision of quality childhood education. The result above is supported by the Meier and Marais (2007) views who highlight that the role of parents as stakeholders in early childhood education. They stipulate that, parents have the right in terms of guiding, caring for and educating their children and they are also agents and legal guardians who act on behalf of their children, parents have to care and support their children. 

4.4 Objective 2: Analysis on Opportunities towards the Provision of Quality Childhood Education
This objective needed to assess opportunities towards the provision of early childhood education. The opportunities were described in terms of community support, government support and free education. All emerged themes are described below; 
The role of community support on quality services to children has been discovered in this study as an opportunity to quality early childhood education. The community members who were interviewed pointed out that, communities have also a right to have a say on what happens for the children’s services. This is taken as an opportunity to improve the quality of early childhood education. 

Furthermore, the community members stated that communities delimited and organized their roles as ‘working together’ and the benefits of a ‘sense of community’ and ‘social connectedness’, this helped the stakeholders of early childhood education to improve the quality of services because they were being supported by the community. Thus, the interviewees claimed that the relationship between community and their role in supporting early childhood education may be described broadly in terms of opportunities of quality services to children, and thereby, sharing interests in contributing to the successful operation of early childhood education services. Within this category parents were seen to look for opportunities to be involved, were proactive in seeking information and sharing their views and expectations to communities.

One interviewee reported;
“I believe that public schools can be just as good as private early childhood school if the amount of interactions between communities and teachers will be improved”. 

This study enabled a researcher to know that the government has recently took a big leap in reforming the pre-primary education sector. The findings show that a government has launched some programs which are considered by the parents as the opportunities for improving the quality of early childhood education. The programmes launched are two; opportunities for children in mainland Tanzania; and children first. This was supported by one Ward Education Officer who said that, both opportunities are aimed at improving not only the quality of pre-primary education but also access to such kind of education for all children, in urban and rural Tanzania.

One key informant who was interviewed in this study said;
“Actually, the Ministry of Education, Science, Technology and Vocational Training is proud to lead opportunities for children and children first. These two programs are taken as opportunities of improving pre-primary education for all children in Tanzania”.

Another interviewee said;
“The government supports lead to achievement of great progress in facilitating access to early childhood education to our children. Establishing of some programmmes has turned our attention to quality education to solve challenges such as shortage of qualified pre-primary teachers and others”.

The findings above are in line with the views of Hallinger (1992) who states that asserts that one way to create education change is to improve pre-primary education which is the base and the most prominent aspect to be considered for the excellence achievement of students when entering to other levels of education. Therefore, pre-primary education has to be well supported by the government and stakeholders for the realization of quality education. It is also commented on the Education and Training Policy (1995) that government should put more effort in developing the entire education spectrum which includes nursery, day-care centers and kindergartens as part of formal education and training system. The findings are also supported by a study by Chiediel and Kirumba (2000) who argued that the Tanzanian government encouraged establishing of community supports in education to ensure opportunities to the requested scale and quality education are available to population.

This research aimed also to assess if free education system which has been introduced by the government of Tanzania is taken as opportunity to improve early childhood education. The findings show  that provision of free and compulsory early childhood education enhanced equal access to quality early childhood education and increase efficiency and equity in education. It was commented by community members that   now they see free education as an opportunity for improving the life of their children through quality education, it was shared that before free education system many children were not able to access Early Childhood Education (ECE) because payment of user-fees by parents had been seen as the major obstacle in accessing early childhood education as many parents were not able to pay for the children’s education.

One community member said;
“I am very happy with this free education system, now our children get quality education. You know before introduction of this system it was difficult to send our children to public pre-primary schools because we were told to contribute some money to pay a voluntary teacher. So we decided to send our children to street schools which were not having qualified teachers also teaching and learning materials but they were with low cost compared to public and private schools”.

The findings are in line with a study by Dionne (2015) who concludes that children who attend free pre-primary school programmes are more likely to do well in school, find good jobs, and succeed in obtaining and building career, compared to those children who do not take advantage of free early childhood intervention programmes. Through an interview, this study was able to discover that free education system in Tanzania has improved equitable access to early childhood education specifically the ability to reach the poor, orphans and other disadvantaged groups.

4.5 Objective 3: Analysis on Teacher’s Perceptions on Strategies towards Provision of Quality Early Childhood Education
The purpose of this objective was to examine the opinions of early childhood teachers regarding strategies towards provision early childhood education. Through this objective a researcher wanted to know the teachers’ opinions towards the strategies which could be used to facilitate the provision of quality early childhood education. The following themes emerged during interview session; In this part a researcher wanted to know how parents’ support to early childhood education as a strategy to improve pre-primary education is perceived by the teachers. Based on the findings, most of the teachers were found to perceive that children make better progress at school when their parents are actively in their education and schooling. The study also discovered that teachers encouraged the parents to participate in supporting their children in making sure that they are healthier enough to get quality education.

One teacher said in the interview;
“What I believe is that, parents have to play an important role in their child’s development and education. The parents are the first educators that the child has; what they do at home with the child is of great importance and is the foundation on which all future learning is based……therefore the parents are to be very supportive to their children to improve the quality of education”.
The study also discovered that in parents’ supports to children in education, partnership could be created between parents and teachers. The partnership was stated to bring parents’ expertise and different ideas and perspectives on the needs of their children. This was stated as very essential in the area of pre-school education development. 
It was commented by one teacher that;
“Parents’ supports to children can let the teachers know their child’s capabilities, characteristics and other special needs, all these can be joined together and enable teachers to provide a better education”

Another teacher said;
“Two-way communication between the parents and teachers enhances the quality of early childhood education”

It was also perceived by one interviewee that;
“A strategy of involving parents in supporting their pre-primary children facilitates and encourages teachers in providing quality early childhood education”.

The findings above are completely different from the study conducted in Monduli by Enos and Frances (2016) which found that school’s Managers were blaming that sometimes the government and parents lower the standard of education in their schools without knowing that there is a critical shortage of qualified teachers who are engine for provision of quality education. When a researcher wanted to understand the perceptions of teachers in improving quality education to pupils, the responses show that, most of the teachers perceived that establishing of many pre-primary schools or centers and creating community awareness on the importance of pre-primary education is a good strategy. Teachers perceived that when many pre-primary schools will be established, it will reduce the number of pupils in classes which are now seen to be large. 

The teachers continued by saying that the low the number of pupils in class the high quality of education. It was also claimed by the teachers that to increase pre-primary schools the government can decide to upgrade and expand the presence pre-primary education infrastructures within the presence pre-primary schools. Through a documentary review, it was discovered that many schools in Tanzania were lacking pre-primary streams; it was complained by many teachers and stakeholders about the poor quality of pre-primary education. The findings  are supported by a study by Matete (2016) who recommends that the government should establish many pre-primary school centers and and set standard infrastructure and facilities for pre-primary and primary schools such as desks, educational equipment, libraries and instructional materials necessary for effective delivery of and acquisition of good quality education.

The findings of this study also enabled a researcher to know that   most of the teachers perceived positively about family involvement in early childhood education. The interviewed teachers were found to believe that family involvement has been linked to achievement and success in school. They claimed that when schools and families work together, children have a much better chance for success that will also facilitate teachers to provide quality education. It was also perceived that in pre-primary education, family involved in the school appears to have a positive effect on quality education provision to pupils. The teachers believed that family involvement facilitates a sense of belonging hence parents feels happy to support schools to improve education to their children. 
One teacher said;
“involving the family in pre-primary education leads to quality education because it enables parents to feel a sense of belonging to school, participating in school activities and insisting or giving a chance to their children to do homework….”

However, in private schools few teachers were found to perceive negatively about family involvement. It was said that sometimes family involvement could be a source of un-improvement to education provision because other families by being involved in programs they want to control everything even those which need techniques to be operated. A participant continued by saying most families comprises people who have no good ideas in operating pre-primary schools; if they will be involved in schools’ programs instead of improving education it will be poor.

As it was commented that;
“I don’t want the families that always help out to be the only one having a say. Every family deserves a say in how this school is helping the child and improving its education provision”.

The results which show positive perceptions of the teachers are in line with Bronfenbrenner (1979) who demonstrates that family involvement can be strengthened with positive results for young children and their school readiness. To achieve these results, it is necessary to match children’s developmental needs, parents’ attitudes and practices, and early childhood programs expectations and support of family involvement. The findings of this study also show that a mobilization support could be applied to improve early childhood education. The interviewees who were the teachers believed that to improve quality of education provided there must be mobilization of community and stakeholders to provide materials, organize seminars and workshops for teachers to be equipped with skills for providing quality education.














SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Introduction
The first part of this chapter provides summary of the findings of the study. The second part provides conclusions of the study. The third part gives the suggested recommendations on assessment of the challenges and opportunities towards provision of a quality early childhood education. 

5.2 Summary
The first objective of this study sought to investigate challenges that encounter provision of quality early childhood education. This objective intended to look for all barriers which are sought to challenge the provision of quality early childhood education. The findings show some identified challenges which were mentioned by interviewees of this study. The mentioned challenges include; poverty, shortage of classrooms, inadequate materials, absence of qualified teachers, long distance from school to home and readiness of parents.

The second objective was to assess opportunities towards the provision of quality early childhood education. The objective needed to discover if there were some opportunities which were used by the early childhood schools’ stakeholders to improve early childhood education. The findings show government supports, community supports and free education as the opportunities which were used by teachers, parents and other stakeholders to improve quality early childhood education. The third objective was to examine teachers’ perceptions on strategies towards provision of quality early childhood education. The results indicate teachers’ perception based on; government support, community support and free education. Teachers who were among the participants of this study were able to explain how they perceived on strategies towards provision of early childhood education.

5.3 Conclusions
This study has confirmed that there is no doubt about the fact that provision of early childhood education in Tanzania is faced with diverse challenges. Based on the results, inadequate fund is the major barrier to provision of quality early childhood education. There are other barriers which are being contributed by inadequate fund these include; shortage of classrooms, inadequate materials, absence of qualified teachers, long distance from home to school and readiness of parents. However, what needs to come to mind is that there is no problem without solution. This is to say that there are ways out of these challenges. 

Based on the results, the study also concludes that there are some opportunities towards provision of early childhood education. If these opportunities will be used effectively by the community, teachers other stakeholders of early childhood education there will be education development. The government support is confirmed in this study as the major opportunity for educational development resulted to other opportunities such as community supports and free education. Generally, in minds of supporting to improve pre-education, the government and community are shown in results of this study as the key in ensuring quality early childhood education provision is facilitated. 

Based on the findings, this study holds a conclusion that teachers have some attitudes or perceptions on strategies towards improving early childhood education. Teachers perceive positively on the following strategies if they will be applied to early childhood education; parents supports, increasing the number of pre-primary schools, family involvement strategy, stakeholders involvement and mobilization support. In the same veins, it is considered that if both the government and community cannot support early childhood education, it would be a sheer dream to expect a provision quality early childhood education.

5.4 Recommendations of the study
Based on the key findings and conclusions of the study, the following recommendations are made:
i.	Since the early childhood education at pre-primary school level is under the control of the Ministry of Educational and Vocational Training (MOVET), the body should organize seminar for all pre-primary schools teachers and caregivers, including those in private schools, to equip them with knowledge and skills needed for success of provision quality early childhood education. Such training should be handled by Early Childhood Education experts.
ii.	The Ministry of Educational and Vocational Training (MOVET) should see to it that more professional qualified teachers with Early Childhood Education with certificates are employed to guide children’s learning and development in early childhood education. This should also be made mandatory for private owned schools.
iii.	The Ministry of Educational and Vocational Training should organize a forum where all stakeholders of early childhood education would be enlightened about their roles toward provision of quality early childhood education. Such forum should discuss how the stakeholders could assist in making resources available and in finding and supervision of Early Childhood Education.
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Appendix 1.1: Interview Schedule for Ward Education Officers (Coordinators) and Ward Executive Officer
You are warmly invited to participate in the interview session about Challenges and Opportunities towards provision of Quality Early Childhood Education (Pre-primary Schools). The goal of this interview is to collect information related to the challenges and opportunities towards provision of pre-primary education. The information will be used to inform ECE stakeholders to improve quality of pre-primary education. The ultimate purpose of the study is to suggest appropriate strategies towards provision of early childhood education. The information given will be treated as strictly confidential.
A: Background Information
1.	Name (optional) ………………………………………………………………
2.	Gender (male or female) ……………………………………………………..
3.	Education level e.g. form four ………………………………………………
4.	Professional qualifications e.g. Diploma in Education …………………………………………………………………………………………………………....
B: Questions:
1.	Which challenges that encounter the provision of early childhood education (pre-primary education) in your ward?
2.	Are there opportunities that contribute the provision of early childhood education (pre-primary education) in your ward?
3.	Are parents aware of the importance of early childhood education?
4.	In your ward, parents and communities are considered important in the provision of pre-primary education? How and in what ways do you ensure their participation or involvement?
5.	Are there any circulars or guidelines manuals for Ward Education Officers (coordinators) concerning school supervision at the ward level?
6.	Do you have guidelines, manuals, regulations or policies to guide the provision of early childhood education?
7.	Which regulations exist for the establishment of pre-primary schools? How do you ensure that quality is controlled after the pre-primary schools have been established or registered?
8.	Which strategies that can be used to enhance the provision of  early childhood education










Appendix 2: Interview Schedule for Pre-primary School Teachers and Caregivers
You are warmly invited to participate in the interview session about Challenges and Opportunities towards provision of Quality Early Childhood Education (Pre-primary Schools). The goal of this interview is to collect information related to the challenges and opportunities towards provision of pre-primary education. The information will be used to inform ECE stakeholders to improve quality of pre-primary education. The ultimate purpose of the study is to suggest appropriate strategies towards provision of early childhood education. The information given will be treated as strictly confidential.
A: Background Information
1.	Name (optional) ………………………………………………………………
2.	Gender (male or female) ……………………………………………………..
3.	Education level e.g. form four ………………………………………………
4.	Professional qualifications e.g. Certificate in early childhood education ………………………………………………………………………………………………… 
B: Questions:
1.	For how long have you been working in the teaching profession?
2.	Which challenges that encounter the provision of early childhood education (pre-primary education) in your school?
3.	Are there opportunities that contribute the provision of early childhood education (pre-primary education) in your surroundings?
4.	Are parents aware of the importance of early childhood education?
5.	How do community members engage and participate on improving learning environment (indoor and outdoor) in your school?
6.	What kind of support do you receive from the Head teacher, Ward Education Officers and Ward Executive Officer concerning the teaching and learning of preprimary students?
7.	Which strategies that can be used to enhance the provision of early childhood education in your school?















Appendix 3: Interview Schedule for Town Education Officer (Primary Education)
You are warmly invited to participate in the interview session about Challenges and Opportunities towards provision of Quality Early Childhood Education (Pre-primary Schools). The goal of this interview is to collect information related to the challenges and opportunities towards provision of pre-primary education. The information will be used to inform ECE stakeholders to improve quality of pre-primary education. The ultimate purpose of the study is to suggest appropriate strategies towards provision of early childhood education. The information given will be treated as strictly confidential.
A: Background Information
1. Name (optional) ………………………………………………………………
2. Gender (male or female) ……………………………………………………..
3.	Education level e.g. form six ………………………………………………
4.	Professional qualifications e.g. Diploma/Degree (Specify area of specialisation)
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………...................................… 
B: Questions:
1.	For how long have you been working in the teaching profession?
2.	Which challenges that encounter the provision of early childhood education (pre-primary education) in Ifakara Town?
3.	Are there opportunities that contribute the provision of early childhood education (pre-primary education) in Ifakara Town?
4.	Are parents aware of the importance of early childhood education?
5.	To what extent are parents and community engage to ensure provision of pre-primary education in Ifakara?
6.	Are there any circulars or guidelines manuals for Headteachers and Ward Education Officers (coordinators) concerning pre-primary school supervision at the District and ward level?
7.	Do you have guidelines, manuals, regulations or policies to guide the provision of early childhood education?
8.	How does your office collaborate with other government agencies, NGOs, CBOs and FBOs to provide pre-primary education in Ifakara Town?
9.	Is there any mechanism for controlling and monitoring the government/donor funds to Pre-primary schools?
10.	How does Tusome Pamoja programme contribute positively on the provision of pre-primary education in Ifakara Town?
11.	Which regulations exist for the establishment of pre-primary schools? How do you ensure that quality is controlled after the pre-primary schools have been established or registered?




Appendix 4: Interview Schedule for District Inspector of Schools
You are warmly invited to participate in the interview session about Challenges and Opportunities towards provision of Quality Early Childhood Education (Pre-primary Schools). The goal of this interview is to collect information related to the challenges and opportunities towards provision of pre-primary education. The information will be used to inform ECE stakeholders to improve quality of pre-primary education. The ultimate purpose of the study is to suggest appropriate strategies towards provision of early childhood education. The information given will be treated as strictly confidential.
A: Background Information
1. Name (optional) ………………………………………………………………
2. Gender (male or female) ……………………………………………………..
3.	Education level e.g. form six …………………………………………………
4.	Professional qualifications e.g. Diploma/Degree (Specify area of specialisation)
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………...................................… 
B: Questions:
1.	For how long have you been working in the teaching profession?
2.	How many Pre-primary schools you have inspected this year? 
3.	Which challenges that encounter the provision of early childhood education (pre-primary education) in Kilombero District specifically in Ifakara Town?
4.	Are there opportunities that contribute the provision of early childhood education (pre-primary education) in Ifakara Town?
5.	Are parents aware of the importance of early childhood education?
6.	Can you explain the assistance and support you provide to pre-primary school teachers on your inspection? 
7.	What are the roles of Ward Education Officers (Coordinators) in supervising the provision of pre-primary education?
8.	To what extent are parents and community engage to ensure provision of pre-primary education in Ifakara?
9.	Are there any circulars or guidelines manuals for Headteachers and Ward Education Officers (coordinators) concerning pre-primary school supervision?
10.	What challenges do pre-primary school teachers face on delivering pre-primary education?
11.	Do you have guidelines, manuals, regulations or policies to guide the provision of early childhood education?
12.	Is there any mechanism for controlling and monitoring the government/donor funds to Pre-primary schools?
13.	 Which regulations exist for the establishment of pre-primary schools? How do you ensure that quality is controlled after the pre-primary schools have been established or registered?
14.	Which strategies that can be used to enhance the provision of early childhood education?

Appendix 5: Questionnaires for Parents and Community Members
You are warmly invited to participate in the interview session about Challenges and Opportunities towards provision of Quality  Early Childhood Education (Pre-primary Schools). The goal of these questions is to collect information related to the challenges and opportunities towards provision of pre-primary education. The information will be used to inform ECE stakeholders to improve quality of pre-primary education. The ultimate purpose of the study is to suggest appropriate strategies towards provision of early childhood education. The information given will be treated as strictly confidential.
A: Background Information
1. Name (optional) ………………………………………………………………
2. Gender (male or female) ………………………………………………………..
3. Name of ward…………………….
4. Name of Pre-primary school ……………………..
3.	Education level e.g. form four ………………………………………………
4.Occupation e.g. farmer, bussinesman/woman.     …………………………………………..................................................................…………………………………………..................................................................…………………………………………..................................................................…………………………………………..................................................................…………………………………………..................................................................…………………………………………..................................................................…………………………………………..................................................................………………………………………
Indicate your response by writing a “T” for true, or “F” for false) in the following statements that make a circle of the provision of early childhood education (Pre-primary Schools)
S/N	Statement	Response
1	Early childhood education (pre-primary education) is very important	
2	Early childhood education is of great importance in child's life.	
3	ECE provides a stimulating play environment for physical, intellectual, language, social and emotional development of the child.	
4	ECE facilities refer to rooms, equipments, or services that are provided for a particular purpose.	
5	Community engagement is very important in provision of a  early childhood education particularly pre-primary education	
6	There is limited parental awareness on ECE and its importance.	
7	There is inappropriate training of pre-primary school teachers and caregivers	
8	There are inaccessible and unavailable ECE facilities/services particularly in your ward.	
9	The community has negative attitude towards pre-primary education	
10	There are unqualified pre-primary school teachers in your school	
11	Some parents neglect pre-primary education	
12	There is limited financial and technical resources to support services to your pre-primary school	
13	The society is not well informed about the importance of pre-primary education 	
14	The availability of policies, regulations, circulars and guidelines that help to supervise ECE are among the  opportunities	
15	Presence of international  and local partners of ECE instigate provision of  pre-primary education	
16	There are public and private ECE facilities in Ifakara Town	
17	Holding of parent-teacher meetings to discuss children‟s progress at least once a year or at parents‟ request. 	
18	If the connection between schools and communities is strong, it is easier for children to develop the skills needed to be successful socially, emotionally, physically and academically.	
19	Local Government Authorities and Communities have to ensure that a pre-primary school/centre is attached to each primary school in their jurisdiction	
20	Usually we sit and discuss friendly with  assurance officers concerning the result of their inspections on my teaching activities	
21	Practices of  assurance officers, suggests that, they needs leadership training	
22	Learning environments are made up of physical, psychosocial and service delivery elements.	
23	You have an easy access to information on the  of pre-primary education 	
24	You are getting supporting and guidance when visited by  education officers	
25	Parental awareness, community engagement and participation of local community from family level is very crucial in areas like materials and financial contributions to build learning centres, buying learning and teaching materials, children meals and all other necessary requirements.	
26	Current curriculum needs to be reviewed	
27	At school level there is a clear formal mechanisms set to collaborate with community members for provision of  pre-primary education	
28	Do you need continuing training to enables you to fulfill your professional role and responsibilities effectively	
29	Current working condition is supportive working conditions, which creates opportunities for teamwork and cooperation with parents and community members	
30	Do you understand your roles and responsibilities in provision of  ECE	
31	Do you practice your roles and responsibilities in provision of  ECE	
32	Lack of support from  assurance officers hinders effectiveness in  practicing your roles and responsibilities in provision of  pre-primary education	
33	Most of members of the community do not see the necessity of pre-primary school	
34	There is equal opportunity for every child in the community to be enrolled for ECE	
35	Fees for pre-primary school is affordable to all members of the community	
36	There is an awareness campaigns in our community for pre-primary education.	
37	There is a transparent communication between community and ward  assurance officers	
38	At community level there is a clear formal mechanisms set to collaborate with partner organisation for provision of pre-primary education	
39	Do you understand your roles and responsibilities in provision of  ECE	
40	There is a good flow of funds from Government for Pre-primary school	
41	There is good flow of physical resources to pre-primary school 	
42	Most of children in our community attends pre-primary school	
43	There is equal opportunity for admission of children for all families in the community	
44	The cost/fee is affordable to all families in the community	
45	The admissions of pupils strengthens social inclusion and embraces diversity	
46	Your initial training in education is sufficient to enable you to perform your responsibility effectively.	
47	I have not seen a  assurance officer visiting our school	
48	More than once in a year  assurance officers conduct inspections	
49	We are receiving funds from the governments to assist running a school	
50	We are receiving physical facilities from the government to assist our school	
51	Do you think educational stakeholders at schools are aware of activities and practices of assurance officers at your school?	




Appendix 6: Documentary Review Guide (Documents expected to be reviewed by the   Researcher)
S/No	Documents to be Reviewed	Comments
1	Education and training Policy of 2014 (Policy Document)	




6	Children’s progress report forms	
7	Logbook, Admission book and Attendance registers	
8	Various Files 	
9	Annual Estimate Budgets concerning Pre-primary school	
















Appendix 7: Observation Checklist
1. Name of Pre-primary school ………………...... Registration No.....................,     
2. Name of ward…………………….
3. Ownership of the School: Government.....,   Private...., Religious............
In-service training roster (Professionalism training roster)...............
5.	Timetable indicating daily activities.............................
6.	Availability of authorised curriculum................; Name of curriculum..............
7.	Availability of scheme of work: for the current year .......: for the previous year.........
8.	Availability and use of lesson plan, For the present week..............; For the last month...........
Other ECE items:
S/No		Item	Number	Used	Not Used	Sufficient	Not sufficient	Remarks











12	Physical environment, resources,facilities and infrastructure	Indoor Space for children						













26		Toilets with good hygienic condition						
27	ECE school environment	Enough space for playgrounds						
28		Play facilities in play ground						

CLASS ROOM OBSERVATION GUIDE 





14.	Number of pupils present………………………………………………….. 
15.	Number of teachers teaching the class………………………………. 
16.	Date…………………………………..




17.	Teacher’s comments on instructional materials................................................
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Challenges encountered provision of early childhood education
	Inadequate fund
	Shortage of classrooms
	Inadequate learning and teaching  materials
	Absence of qualified teachers
	Long distance from schools to home





Quality early childhood education (Outcomes) 
	Absence of challenges
	Presence of many opportunities
	Better perceptions










	Establishing strategies for policies implementation
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